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Abstract 
This study aims to investigate the effect of training skills of optimism on fostering emotional intelligence of the males in 
education & improvement centre in Zahedan. A full experimental program was used in this study. It contains two random groups 
with pre and posttests. Questionnaire of emotional intelligence was used in order to gather data. Sample group was chosen from 
mentioned population (male members of education & improvement centre in Zahedan) and was divided in to two subgroups by 
testable matching method and were randomly placed in control and experiment groups. Sample group includes 61 people. 
Experimental plan was implemented in 10 sessions and posttest was done one month after completing sessions. Results were 
analyzed by independent samples t-test. Study findings showed that training optimism approaches is effective on promoting 
emotional intelligence. So it is recommended that training optimism approaches in promoting emotional intelligence is included 
in educative programs of centers related to criminal adolescents. 
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1. Introduction 
Delinquency is one of big problems of humankind especially in developed and industrial societies and has short and 
long term irreversible effects for households and communities. So experts of different domains such as sociologists, 
psychologists and judicial people pay particular attention to it and not only want to find solutions to reduce crime in 
society but also try to find ways to face with delinquents in order to decrease their return to crime. An adult 
confirmed delinquent has started his primary crimes from adolescence (LeMarquand & Tremblay cited by 
Khodayari et al., 2007) and increase of delinquency among adolescents and youths is one of sever social problems 
and attracted attentions of humanities’ experts (Farjad, 1992). Behavioral and personal characteristics of delinquents 
show that they have had problems in their developmental process and mental life. Psychosis, hardships, continuous 
failures, aggressiveness, hostility and aversion accumulated in them, bad family, lack of kindness and in one word 
mental complex is the most important factor for addiction and criminal and anti-social behaviors (Afrooz, 2005; 
cited by Khodayarifard et al., 1386). Existence of some cognitive, ethical and behavioral failures in these people has 
been confirmed. Of the most important failures, disability in self-control, solving interpersonal problems, critical 
thinking and defective cognitive style can be referred (Thomas. Jackson2003). In view of Mayer and Salovey 
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(1997), adolescents who realize their emotions and understand their implicit meanings, can regulate their emotional 
experience effectively and as a result are more successful in adapting with negative experiences than adolescents 
who have poor emotional competence. Bar- On (1999) stated that emotional intelligence is an important factor in 
flourishing abilities of people for being successful and relate it to emotional health and finally mental health (Elias, 
Hunter, & Kress, 2001; cited by Ciarrochi, Scott, Deane, & Heaven 2003). Number of researchers found that people 
with high emotional intelligence, have less mental pressure and benefit better physical and psychological 
satisfaction (Austin, Saklofske, & Egan, 2005). In general, studies suggest that emotional intelligence has positive 
and significant correlation with physical and psychological health (Tsaousis & Nikolaou, 2005), general health, 
well-being and function (Slaski, & Cartwright’s2002). In contrast, low emotional intelligence with pessimism is 
followed by (Boussiakou, Boussiakou, & Kalkani, 2008; Extremera, Duaran, Lourdes, 2007; cited by 
Banihashemian, Seif & Moazen, 2009), problematic internal behaviors, low intimacy, disability in regulating mood, 
depression (Ciarrochi,J, Deane, Anderson, 2002; Mayer & Cobb, 2000; Bar-On, 1999; cited by Salovey, Bedell, 
Detweiler & Mayer, 2000) and criminal behaviors such as addiction to alcohol and drugs, sexual perversions, 
robbery and aggressiveness (Liau, Liau, Teoh & Liau, 2003). According to Bar-On (1999; cited by Salovey, Bedell, 
Detwieler & Mayer, 2002), emotional intelligence can be promoted and it can be changed and grown over the time 
and it can be improved by educative and reformative program such as therapeutic techniques. In recent decades, in 
order to study human abilities, positive psychology has been attempted as a bed to investigate well-being and 
pleasure and also to predict factors affecting them in different educational, healthy, therapeutic and academic 
domains (Golestani-bakht, 2007; Seligman, Steen, Park, & Peterson, 2005). In this direction, the concept which 
Seligman has dealt with severely is well educated optimism. He believes that optimism can be learned by training 
two factors of predictability and controllability of events and occurrences. The base of optimism relates to people 
thoughts about causes and is called explanatory style. In every person, explanatory style will be formed in childhood 
and will be permanent if it is not interrupted from outside. Explanatory style of failure and lack of control has been 
categorized in three domains of internal-external, general- specific and stable-unstable. So, two main types resulting 
from explanatory style of people are identified: optimistic explanatory that is specific to people who attribute their 
failures to unstable, specific and external causes and pessimistic explanatory in which people attribute their failures 
to stable, general and internal factors (Taherpoor, 1994). Pessimistic explanatory is predictor of reduction of 
physical health, increase of depression and reduction of educational and occupational developments (Shultz & 
Shultz 2006; Rio, 2006; Isaacowitzd & Seligman, 2001; Kamen & Seligman, 1987; Peterson & Seligman, 1984; 
Nolen- Hoeksema, Girgus & Seligman, 1992; Nolen- Hoeksema, Girgus & Seligman, 1986). Studies have shown 
that change of pessimistic explanatory style into optimistic explanatory is followed by reduction of depression and 
bad temper and increase of happiness (Buchanan, Gardenswartz, & Seligman, 1999; Gillham, Reivich, Jaycox & 
Seligman, 1995; Gillham, Reivich, Jaycox & Seligman, 1994). According to number of researches, optimism is 
thought as an ability of which one can use as an opportunity to develop when facing challenging situations but not as 
a threatening factor (Rajabi & Shahani-yeylagh, 2005). Therefore, a positive intervention in optimistic psychology is 
completed by direct methods in order to predict and treat mental pathology (Dukworth, Steen, & Seligman, 2005) 
and has 2 emotional and cognitive elements that are used in different ages (Seligman, 2009). Attribution theories 
believed that attribution trends are very important in emotional adaptation (Seligman, 1990; cited by Khedmatgozar 
et al., 2008). Emotional intelligence is one of dimensions of mental abilities in human and is a subject of positive 
psychology (Kar, 2008). Several studies confirm the effect of educative interventions on improvement of emotional 
intelligence. In their social growth program called New Haven, Elias and Weissberg (1990  ) deal with  training 
social skills such as solving problem, relation with peer group, control of impulses, overcoming problems and 
stresses. Results showed that training the skills causes them to promote. Slaski and Cartwright (2003) studied results 
of training emotional intelligence and its outcomes in stress, health and performance of managers. Results showed 
that training increases emotional intelligence and improves health and well-being. Uluta & Omeroglu (2007) studied 
the effect of educative programs of emotional intelligence on emotional intelligence of pre-school children. 
Educative programs of emotional intelligence included ability in recognizing, understanding and managing 
emotions, intimacy and social abilities. Results showed that educative programs of emotional intelligence are 
effective on increase of emotional intelligence in children. In a study, Ogunyemi (2008) investigated effects of 
emotional techniques on promotion of emotional intelligence in Nigerian adolescents. Obtained findings showed the 
effect of therapeutic programs on level of emotional intelligence of participants. While within two last decades, 
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there have been significant efforts in order to create effective techniques to treat disorders of prisoners and prevent 
criminal behaviors (Prins, 2005; Crits-Christoph et al., 1998; cited by Khodayarifard et al., 2007). There is still a big 
gap between research activities and clinical actions (Irvin et al., 1999; cited by Khodayarifard et al., 2007). In Iran, 
there have been few interventions about control and improvement of criminal behavior of offenders but there is no 
study in positive psychology about training optimism approaches for prisoners and evaluating its effectiveness. So, 
present study aims to study the effect of training optimism skills on increase of male emotional intelligence in 
education & improvement centre in Zahedan. 
Method 
A full experimental plan of two random groups with pre and posttests was applied in this study (Sarmad, Bazargan 
& Hejazi, 2007). This plan is consisted of two testable groups, both of which were measured two times. Testable 
groups were matched based on scores of emotional intelligence in pre-test. Sample group was placed randomly in 
two experiment and control subgroups. Only experiment group was participated in educative workshop during one 
hour in 10 sessions for 35 days, each week two sessions (each session was 90 minutes). Control group participated 
in their routine activities in improving and educating center. One month after workshop, post-test was done on both 
groups. Statistical population was all members of improving and educating center in Zahedan with age ranging from 
14 to 19 years old and education level from primary to diploma. Sample group was chosen from all male members 
of education & improvement centre in Zahedan who consented to participate in educative workshop. All testable 
members were taken emotional intelligence test. Then testable people were divided into two peer groups based on 
score of emotional intelligence of pre-test who were in the same range regarding emotional intelligence score. In 
order to test research hypothesis, independent samples t-test was used to compare change average in both groups. 
Measures  
In order to gather data, emotional intelligence questionnaire was used. This questionnaire was made by Delavar, 
Akbarzadeh & Sepehrian (2007) based on present theories and native culture and has been used to measure 
emotional intelligence of adolescents. The test contains 36 factors and 8 components (1- solving problem, 2- having 
positive feelings (a: optimism b:satisfaction sense ), 3- self-awareness 4- intimacy, 5- spirituality, 6- interpersonal 
relationship, impulse control, 8- bearing mental pressure (emotional management and self-regulation). Scoring scale 
of test questions were from 0 to 10. Cranbach’s alpha coefficient Calculated for components is as following: self-
awareness 0.61, impulse control 0.59, bearing mental pressure 0.47, intimacy 0.62, interpersonal relationship 0.41, 
having positive feeling 0.63, optimism 0.50, and problem solving 0.44. Study of internal similarity of questions, 
correlation between test questions and total score of the test and Pearson’s correlation method were used and all 
coefficients were 99% significant. For validity of test norm, two 90 question tests of Bar-On and the test made by 
the researcher were implemented and the correlation among scales of two tests was calculated and all correlation 
coefficients among scales of 2 tests were 99 % significant. Test correlation planned by 90 question test of Bar-On 
was 99% (r= 0.735). In this study, test of estimating test validity of emotional intelligence was obtained by 
Cranbach’s alpha with 30 people and 36 items and factor of 0.70 was gained. 
Implementation 
The content and goals of workshop of training optimism skills are derived from view of Seligman regarding 
optimism education. The content of the sessions was telling story about explanatory style (internal-external, general-
specific, stable- unstable domains) and two types of optimism and pessimism and is aimed to present a model to 
foster emotional intelligence by exemplifying different subjects and was performed by group participation of the 
members as discussion and conversation via examples and active practices. The workshop was implemented by the 
researcher. It should be noted that all male members of education & improvement centre in Zahedan consented to 
participate in educative workshop. The content of the workshop in each session is as following: 
Table – 1: The content of the workshop in each session 
First session: introducing the members: discussion and conversation about concepts of optimism/pessimism, 
characteristics of optimistic/pessimistic people. 
Second session: discussion and conversation about moral and behavioral characteristics of optimistic/pessimistic 
people and their effects on the life, explaining two examples about optimism/pessimism, speaking about the 
difference between two examples regarding internal-external, general-specific and stable-unstable domains. 
Third session: explaining the relationship among thoughts, feelings and deplorable events (ABC) and identifying 
and evaluating their effects on daily life by examples. 
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Fourth session: recognizing and educating absent mindedness approach by examples in order to confront and fight 
with negative and pessimistic thoughts. 
Fifth session: recognizing and educating how to fight with negative and pessimistic thoughts via evidences and 
incompatible beliefs by telling and criticizing two examples. 
Sixth session: educating how to avoid tragedy thinking by telling and criticizing two examples. 
Seventh session:  unpleasant memories told by participants in educative workshop and analyze them based on 
explanatory style and retelling them in opposite frame. 
Eighth and ninth sessions: recognizing and educating skills of problem solving by telling and criticizing two 
examples and practicing to play role. 
Tenth session: recognizing and educating social skill of have daring by telling and criticizing two examples and 
practicing to play role. 
The sessions were followed by playing role and doing homework at home. 
Findings: before studying research hypotheses, the difference between control and test groups was made based on 
age and pre test scores and the results are shown in table 1. 
 
Table 1: independent T test to compare emotional intelligence and age of control and experiment groups in 
As shown, matching has been done fairly well and there is no significant difference in emotional intelligence 
between control and test groups before starting workshop of optimism skills, T= .329, p>.05. So we can study 
research hypotheses. 
Research hypothesis: group education of optimism skills was effective on fostering emotional intelligence of male 
delinquents. At first data were described by statistical specifications then the results were obtained in table 3. After 
getting differential of pretest from posttest, independent T test was used and results are shown in table 4. 
 
Table 2: descriptive statistics of emotional intelligence of control and experiment groups in pre and post tests 
 
 Results showed that in posttest, there is significant difference in mean change of emotional intelligence between 
experiment and control groups, T= -71.98; p=.000. Score of average change in experiment group, M= 129.75, is 
higher than control group, M=4.28. So with confidence of 99%, group training of optimism skills was effective on 
fostering emotional intelligence of male delinquents. 
Discussion 
According to Seligman (2009), positive psychology is a science that focuses on abilities such as living happily, 
 
Table 3: independent T test to compare change of emotional intelligence in control and experiment groups 
Group N  Mean 
change 
Standard 
deviation 
t Sig.  
Control 30 4.28 6.98 -71.98***  .000 
Experiment  30 129.75 5.92 
***p<.001 
  
 
 
 
 
 
 Pre test Post test   
Group  Mean  S.D. Mean  S.D. 
Control 105.19 4.69 110.57 7.05 
Experiment  109.27 5.34 263.48 8.93 
pre-test 
Variable  Group Mean  S.D  T value  
Emotional 
Intelligence  
Control 102.24 41.38 .329 
Experiment  106.71 5.34 
Age  Control 16.14 1.803  
Experiment  16.55 1.71 
p>.05 
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power of solving problem and optimism rather than human disabilities and weaknesses and optimism can be learnt 
by changing attribution styles. In learning optimism, Seligman’s method is based on processes of active thought. 
While training optimism, Seligman noticed the concepts of challenge and discussion which should be taught to 
people. It causes one to be aware of their catastrophic thoughts and tries to provide guidelines to determine or 
change these thoughts (Seligman, 2009). In this direction, Seligman et al. (1995) has formulated programs to help 
adults and children change their explanatory style into optimism. Several studies showed that unlike cognitive 
intelligence, emotional intelligence is not a stable and unchangeable ability rather it can grow and change and by 
particular education, its qualitative and quantitative levels can be increased and improved (Chernis, Adler, 2000, 
cited by Jordan & Terat, 2004). Attribution theories believe that attribution trends are very important in emotional 
adaptation (Seligman, 1990; cited by Khedmatgozar, Vakili & Asgharnejad, 2008). Study of research hypothesis 
showed that average of emotional intelligence in test group compared control group has been increased in posttest 
compared with pretest. Results of independent T test to compare change of emotional intelligence in control and 
experimental groups showed that group education of optimism skills was effective on fostering emotional 
intelligence in male delinquents. So findings of present study indicated that emotional intelligence of male 
delinquents can be increased by teaching optimism approaches, p<.001 (table 4). Several studies have proved the 
effect of educative intervention on improving emotional intelligence. Teaching social skills known as New Haven 
social development program was studied by Elias & Weissberg (1990) in which social skills will be taught such as 
problem solving, relationship with peer group, impulse control, confronting with problems and stresses that are basic 
components of emotional intelligence. Results showed that teaching these skills can promote them. Slaski & 
Cartwright (2003) studied results of teaching emotional intelligence and its outcome for stress, health and 
performance of managers. In this study, a number of English managers (60 people) were taught emotional 
intelligence. All participants were evaluated after teaching regarding emotional intelligence, stress, health and 
performance of managers. Results indicated that education causes emotional intelligence to increase and well-being 
and health to improve. In a study by Uluta and Omeroglu (2007), effect of educative program of emotional 
intelligence on emotional intelligence of preschool children was investigated so 40 6- year- old preschool children 
were taught for 12 weeks under programs of teaching emotional intelligence such as ability in recognizing, 
understanding and managing emotions, intimacy and social abilities. Then, the children were evaluated using 
Salivan’s (2007) scale of emotional intelligence. Results showed that teaching programs of emotional intelligence 
have positive significant effect on fostering emotional intelligence of children. In a study, Ogunyemi (2008) 
investigated effects of emotional techniques on promoting emotional intelligence in Nigerian teenagers. In this 
study, the number of participants was 270 people who were chosen by simple random sampling in two control and 
experimental groups. Results showed that experimental group has taken advantage from therapeutic program and 
have significantly higher scores in emotional intelligence than control group. The findings show the effect of 
therapeutic program on emotional intelligence of participants. The present conclusion is similar with results of 
studies that showed change of explanatory style of pessimism into optimism reduces bad temper and depression and 
increases pleasure and happiness (Buchanan, Gardenswartz, & Seligman, 1999; Gillham, Reivich, Jaycox & 
Seligman 1995; Gillham, Reivich, Jaycox & Seligman, 1994). One of important points which distinguish the present 
study from other studies is that its population is restricted to male members of education & improvement center in 
Zahedan and the effect of training optimism skills is on fostering emotional intelligence. So considering study 
results, it is hoped that by training optimism skills, emotional intelligence of delinquents promotes that affect 
attitudes, emotions, method of confronting and mental health and prevent them from returning to anti-social and 
criminal behaviors. This approach can be used for all people and institutions in order to improve and treat 
delinquents. 
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